Vocational Education BRMV#(F, 2016, 5(1), 10-22 Hans X
Published Online January 2016 in Hans. http://www.hanspub.org/journal/ve
http://dx.doi.org/10.12677/ve.2016.51003

The Study of Transformation of Pedagogical
Content Knowledge to the Implication and
Practice of Teacher Instruction

Chin-Tsai Lin12

"Hubei University of Education, Wuhan Hubei
2Department of Education, Taiwan University of Tainan, Taiwan

Email: tsair@mail.nutn.edu.tw
Received: Dec. 15“1, 2015; accepted: Jan. 6th, 2016; published: Jan. 14th, 2016

Copyright © 2016 by author and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY).
http://creativecommons.org/licenses/by/4.0/

Abstract

The study was to inquire the problems and development of teachers’ teaching from the PCK theory
of Shulman L. First, the transformation theories of curriculum and the perspective of Pedagogical
Content Knowledge of Shulman Lee are analyzed. Second, the production, development, choices
and reconstruction of the PCK using the Critical Pedagogy of Paulo Freire is explored. Finally, we
understand the meaning from the pedagogical content knowledge to pedagogical content knowing
and lead teachers to think, comprehend and reconstruct the possibility of the PCK from the past to
now and future, which makes the practice of transformation of Pedagogical Content Knowledge
more reasonable and practicable.
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R

A FE H 7512 A Shulman ) Z R AR ER, BHITBURERBEEAIREAARAESRE.
B4, 2 HrShulmani R AIRFEAL KARKRBELMEZ I R; HIK, UFreiref#tAIHBTEM A,
T BT R B AR AR KR B EERHANBBEE: 85, ERFEANEAR “pedagogical
content knowledge” E [F]2%58N A “pedagogical content knowing” 2 J&Z, 5 SHIFRER. T
REERRZMHZMATE . ESRKRNKRE, FETERBZMRBILNEER, EREEESSE
Bt

XK ia
FERBEFEAR, B, FreireftHEEZ

ik

1. Bf

LR, ANk E NI 2 E A28 2552 3008 Bk, BRI VE 22 B 5K 2y 2y HE % A B0
U, BIEETER AL MBE 2, ST . SR, TR A R . QR EERR R, 2
BIREZ R, HERT—LRIIME L.

BITEARLEBNHAIRSEET), BEREANEAHRAARIBEERRIIRE ), EIIERAE mR e 5245
A, XFAEA SRR SARRNBE R, TREZGANRMA,

K ALK, BUmAEREAE S “UfT#” (how to teach)ff)a] i, — .32 35K Mt &K AR Y],
22 [E ) Holmes Group T~ 1986 4E &% “BIH#UT ” (Tomorrow teacher); [Fl4Ef¥] Carnegie Task Force Hifilk
(MERMEE R —+ ML HHUT) (A nation prepared: Teachers for the 21st century); %% 75T 1990
R “UIHMER (Tomorrow’s schools)” , XF #UMEF I AR, BUTRITRRE KR A, ZUMRX
H O “ 2RI #E 511”7 (pedagogical content knowledge; PCK) B TR (OB, HEW L Bk Kk
JEAR . BisEE R R TR BRI E N, BUTN R &R =R R AR, MRS
S8, HEEACAHEAERAITE . RS REEM I R0 RE

BB B R — PG 2R 5RO EE TR, RS RS, ZUT S8 —OIgRE e, 3
Jii, AVESUT SN — IR, AR E R REUE SRR T, PTG TAERIL, K HILLRZUM
BN TN TAE, —HZIBEZINKESTE. 52, BIHEREIS T, RO BRI
WERET), UERMSEZAR TR, PATHECETIE, A RE&F &R,

ST G SR TR K 2 B FR A, 50D B R R STt 2 R Y 22, AT AN LA OGHEE . FEIX U T
PRI, W Goodlad 55 NfeH, PREERISCHER 40K “3ARM” (ideal). “ " (formal).
“HITERY” (perceived). “IBVEFA)” (operational). “ZRIGTK)” (experiential) TLANE VR, FRMER BN AE 5 50 K
BIEREEH IR PR SR EEE[1]: Brophy 58 A4 H URFE STt i (&, A IRIRE gz
[ B A ARG 22 5 2 b, 0 R0 B R 2 4 2 B AT RE = A ) Z2 BE e, 32 0 AN B A g TR X
VR NGUR A% S 03 (TR FE DAL VR B RIS [2] s B2, Bank $2 Hi 1 22 0 U IR R EL AL A), Lk 20T 2R A
VR S 5 2 A L [ A B I 2 IR SR B R AR E M E M, DA IR | B A 5 R R
Bk o 3 — D VE S AR AL S S2 B ATB0[3]; FE, Synder, Bolin & Zumwalt $& H U FE S ) = 2,

O,
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739 7 KB S (fidelity perspective). 1 3& Wi (adaptation perspective) 53 7~ Mt (enactment perspective), 7K1 %
M ENURAR RN TS “25 IR - 3R - 2507 MR, WSt AR B 5O - UM S B - Bom
TR LRI, FOMERFE IS by A - A - RRE” WA T, IR ZUmMiE
URIEAEZUE Yy rh 308 S S [ 4]

PO RIE S BOE LR RN, EBEPR A7 5 “mfT” Bin e, 564548 T30,
Elbaz i, UMHIAKZEL 1S 55255 AW i . 2 IETTRA[5]. UMM EERAS AL S B CxF A1
ik, UBUHEE OB LE, S RNESEERNAR, AW Beeaniicg, RERT 20
H ORI E A RIR B, DA B Lk i A W 6]

—f&IME, BUMEIRATIM B8 § IR 22 HE b, K& AR U B B i, BB Z 241
AR BB R A S . R EIR 5905 EAYVE — B, BRUORBUMAR KT 2 “WE 1%
A7 AHSRAEBUMERHT B FRB BO = A2 “IER AR o DLHBIISEE NS, B %
FOMFR RS I BLE], H TS ST T, sk 2] I BER 5 AR 207 B I B ik 2% (context) 2 1 1l & 75 fig
FTREYE, LL MR TR R RS M OB RO E L Ah, AR R AR RN, AT pEAl A
ARSI RE ) S RAL R A R, R A RCR SRR AT #UE TR, A EAARN R T .

2. ERHFMANSSSHLHER

AT H BEERTT “ M Shulman BRI SHTE ZUR AR A MR, A RN, B35
“HEERAT AT 7L “Shulman BI2ERFEEFFIRNAT? 7 L “Shulman B)2ERFECE AR 4?7 L “dn
S @ F R A AR 2 7 L USRS AT ? 7 2, R R

2.1 BFHEX

HAANKLK, EEEHEINAAE: RO ANRBEAER B, ARRERTE, JMERETE
SARKK Kz NREGMBAES, KHPrE, HEas T8 EARE UEA T HEm LA
Bo B, Wl ESIEE, eSS 2R RS E L BE, ENARRES LTS .

MRER R, R, A2 SRINEER, &A1 I AR R . #0735
AR S EEEA B E N R 240, R EER R BN R T, B A RO il o HriZ L5 R K [7]. Hk,
Smith 5 th:  “HUEEIAIHABRERIML . Zr BT BoaTh A s 58 Boe R 24T 9. #UEr)
g ONER A 5WI 7 SF T AE R X[8]. #E2, #EEDNBE="407, R “ZUnK
2 WAT s L ONEEERRAR, B T B R MRNRL BiRgs R =, ATEREEENN R —
“EA” 9],

MHCA R B YETN S, BeA R R B BORAE TR AR, R A ARG RIR S 1hE, — 2l
OB HES ? R “HeR BT RN e B B0 e, )24 i an ol 0 %
%, PR E2 A prg WG T T T Al . AL, Sse V224 p i, AR EREYn, HE
WA BOM P2 o BeAh, 2 AR BATEEAT 2 20 0 RIS BRI 2 82 55577 SRS A . i
SERTER, SAAEIRAARIR . BRENEIER 2T, JFRE el #eAg it REm A

BE, N MEREHIREORER T R AR B 7 ME L, HUNEER
o, —E R AEHHT IR IR B RE MRS 2 st b, Beem RIS I AR 5N, TBCA Hi LA
BMEIRIET H . R 2R J\EVINEW S 0 E S, SR B2 E B RIR, A2 AT RS
HEERE N HRARTCR IS . 5i4h, AERRRINAR SREEE, 2l ik R r s

Ir, HARHEE,
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wJa, BER - MNAESNIEB RS, RIBUT S R T AR BRI AT A F
(routines), 1M 225 IR AL A SCHEAT R R BHER), 84 27 A B o 2 ST I R T 3R A5 SO IE SEFI I RS
FRens 2 JAh, F M DI RE A RedE 75 AR B 2 R T i) A, D) R 20T BT ATV A S T
Wes 2, BUTE RS MIRBE RS “H1L” (transformation) 42 7l LS5 AW HAT S HAEH, Wit
KR5S T EA 5008, A FEFIRE MR —F <M (banking) %11l R, BOMAEH
R [ B VAR S R BRI S AL TR, AR IEREFR2EAE “ e AR Mk “E AR .

M2, PN AL PUEARE . 5 BRHE B IR IEM AR, SaEEE “H” 5
(R H M & AT 23R ATT AT 43 ) A B 22 0 A FERIR B B2 S5 BAIE B AT A B2 7 BEEARRAT A2 7
tbah, #FBRAHANER . Rt MR S A ErE, LSRR T AURME R T R R )
RS, LUBRHM. B SRERZ A REENMEG B ER R, MIMATERCE T R sk
MRSz, FRILS R A S, LR A: . R I AENSTE 71, A BRI BCE B E T &
RIEME, G SR AR R B NANE N 5% Ty, 1Kt 4 i 20T Je ik e e 1) B R

2.2. Shulman BYZE R #4010

FUTHI AR A RN, AR EUT M FBEAEBN, MEE “Wf#? 7 5 “Hta? 7 SRR
FIAR, BEEIE K “What” 5 “How” Al . 3o 2558 B A ZOMRLIERI B, DOy R B UM B4 3= 5 122 it
FIR, BEDREEARECY AR, SR, SEME %23 Shulman - 1986 4F 4 I ERHE AR A, RIVER XS 21 36
] HiA e SRR TR . ez, BIAR 7T “SARMRY R, X R A 1 ¢,
B A EEAER AR, ARARMAEEE T, IR IHE AL [10]

2.2.1. EREFFARBTS

Shulman #8H, ZUMZIELREIR, G 1. HEXIH(content knowledge; CK): BIZ&E i Bk E
JR B AN ELAR BB I U7 ks 2. I #E K1 (general  pedagogical knowledge); 3. iFE 11K (curricular
knowledge): 4. F}#F %11 (pedagogical content knowledge): 5. %= FH AR 555 6. B E ML 540
H(knowledge of educational contexts); 7. HHE&AHK. ME. WM EE =R, Shulman AN
KRR F, DL RN BN EE, RN RS RNA SHESE, FIRAGR. B
W BRSO ECRAE T X, KRR B R, HREIE R I GBS R IR, PR AR
(10 R AR A 20 RE MR A [ 11]

Grossman A ZERHUF AR, AL A SRHEAE H AR AR — 3 B R AR AR 10 R0 AR
FOM IR R T SR R I

gE PR, ERPEECEAIRE TR e MM, BESREE CARAR” o CEmEBCEAIRT
CORFEENR . ARG RT . “HENERIRY &, WBUNERAESY, BEEESH
BIAEFAT LA ARG, U NIRRT & A 8 R AE[12]

2.2.2. FRBF MR BITEEF B

PHE 5 AR EEERR, XTSI R BB VEA S A, 2R S EUN 2 R s R .

1) BERFERFEFIIRFE AL B2 R REFE 2 AT 30

PER— A T RRBE T BT, B ZMIRST S H AR, BIE TR B D& KU A IR FR B
feid i i A, AT M T AR GBI I RIRE R AL L AR — B BCAE AR, RN R TR
FIARFAL 7 2E BT BB 2 I AR

2) AEUEC R KR R E

)
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Wilson, Shulman 5 Richert 45 H, 275} A 2% K0 TR ELAE S5 0 5 B vk S5 44 I 25, S BT ) 480 L 45 JE AL
FLMMES, DURHAR M B8 R BIRA M AR QLE M PP L8 AR k. BRI, ZUmin R4
FEBZERINAERR, WA LR EIR T 00 3B s M EHR RS, ABUR B IR B e [13]

3) BEIEI 2 122 AR AR 2 5 P KK R 5 PR =K

FOTFT Re R AR BN, WESEEHCA IR, AW Z 0K FE0. RER. &b
ISR HCERAL, R A RRR G A AL AR S B, JFREA IR A X P R S I

4) FOmMNEMECAN E BV SOBPEIFR QU &

FUM T BeAAMER BT I 238 5 22 A B R B S AR 280 1 S e BE AN W B AR B2 136 PCK &k,
HESREEET, DR A ORI AR sAh, ERRE ST, & G Hm
o, WA IRIE S B .

2.3. Shulman BYZEREEFEREEWL

BOMLBER H P, AEPERIBFEENFIREHERE. RER (GLid « 22idRE) 8l “#
W, KEMPHREW. 7 NP AREHATKRIE. U, Em. KSR, BEmEE
——HiR, Bie, DEMEHEMTT, AEEM ARG A, DRI AR E KRR, BRG]
FEAERKAL; TP R B FR B RS AR R S A S TR R

Shulman A N#: 4k (transformation) & PCK A% P IRZ O R, AR Hefh 38 AR IR,
I DL “RAE” (representation).  “# 3”7 (translation). “FlAL” (professionalizing)#k2, 4 Dewey
DL “BEEEAL” (psychologizing) PR . LR WITRRZ, B2~ PCK X EUM M 2 2 AN BRI . 2%
AR BUEFNR AL, TR R[10].

231 BEFHEEZERSNA

BT IBEERE IAGRIAEAT N b, BRI O BE IFENEE L. R E T, #mnaid
S 57T B, DB A2 52, BUMERATH AR, Foa s T2 5 e X
MBI FR

Feiman-Nemser 55 Buchmann 451, #2z2 # B2  IAMESEMNFE, 2 — M REEEHN,
FREXRAPOINES, BN R R B 2], B LB, Wl L5 5 A 2 R B AR 2 [14].
Wilson, Shulman & Richert i\, ZCEHEERATE) R M. b, 205, IP% . REBFHEMA SR —K
BEEAT RIS 20X AN BB R 1 1L R, R IR BB A R [13].

1) Hf#

PP IA T M, BUM LA AINE T S RS S EE A — RIS S N, B
A FRIRIEL, RN S RS i

2) etk

ARAE 2R IR R A, FUMAUG AR A BCR 5 AR T DLz e X, O R s AN 7 T . dE
H RAE. EEE. BN AR AT IE LA R

3) #H
AFER. MRk, Bah. ANEAE. 2. KR8 E A B 5 .
4) W&

HErH R, A AN £ RE R T R, WA . PR DARTH
CHIRIMNZL I
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¥AEU: 51 @ Wilson, Shulman & Richert, 1987, p. 119

Figure 1. Mode of teach reasoning

E 1 HFHERRRK

5) &8

OB P AL PR ATt A A A N ANBE ) R B

6) HHLAE

LT IAE LAY, FEAETE .

EHUERT A, C“PRMRE. BT BTN SRR RN ISR IR, T CBE. TR B, B
FUERHVUEE G TR R ORI Bk i, BF “RA. HI@” B, N 5¥RECERIRT R B
A K[15].

i LRTIR, FURTEBCE LIRS, A FEMRES BN AR, TEHCEE RS, LA
b P92 B DA B B 7 3, SR 2R AR 28 G B AR 5852 (R AR o Shulman W30 o FE 2 |
FRELME IR, SR ANASD B — B IEA MR, (B IR RO L FE I 2 — BRANAE [, B AT LUR
P SeBrtE ol LR, LUK BEH S 2 B 1.

2.3.2. Shulman WE¥HEXEN SR A

EHCF AR, BUTIe s 287 IR AR, ferik o AR S0 ORI pr it Fnal, X Hor
2274 Wilson, Shulman & Richert $2 8 2 2564k [ — 2L 0] . 1) FRATTHE A BHERE AL 4T BT 42544k
TR ARG L 2 AT A 2T R 2 R RAR F AR AT s M A AL I AR 2 R BB FE AT 47 AT LLASE
WELL 2 2) 22 B L AR BL Al K B A I B R AT A 7 AT AR RN R SR AL BUMOE $5 7 X iR
KM LR R A? F 237 H RS AR AR B O R WA 223 B2 AR S 2 RHR R AR 1) 28 &
anfey 2

OB B OAR SR AR AR, AR R B N2, DUl

A REAUE IEZ AL, XMW KIRFES B FR A Z T WG . Shulman TASR UM 1205 1R
HeAr, REUM Sl LSS “HER” o “RIE” . R . CENMAEE” ST, 2R m
IR/

1) #E%& (prepare)

RIZOMAE 2520, AR o 2ok, A0 B, KIBREHGE, EiEHs. & mEEm
HERAREHIR. 54 2 E5HFETE, BRSNS IE, 1B TERATHEIR

)
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2) KAk (representation)

RRZUMAE B S A T, A — AR Eee 72, BFEEHE. Bamr. 2801, KBRS
FEFRAERBERERN T, RESBER AR, BRER KL,

3) i&FE(choice)

RIZUMIE 2 e, RN E. A8 F. 2 #BREd, E— 02 sl Meif
alliloprite

4) i v FE % (adaptation)

BPZOME X 22 AR RR I, BRI RS, BRME . IESER. LS. HaH
F MR FERY. Beu. BEL DB, BRME. BERIEHRE.

HHUC AT R, ZUMEZE, TR SR 90t, T2 s s i) 25 B ) ok g o 200 20 25T
BB, KA. B B MR AN GIR B BUERAEA B, A BRIR 3 A A BUE N . thAh,
BIMAERCE S IRE T, AT REAT L0 R N A AR AR i ) U7 ——2K 4k (analogies) . TR Ko, 2%
Bl——IHFRERNFAELERE ) e i, 5 ) BB 2 7 [13],

2.3.3. ERFRBFMREZLHERSER

Freire /5 “HitAZE " (Critical Pedagogy) )5k, Hflisl NBCEARF I, ERMNESARFIKER
AT N RTEE TR, MlENEE ka2 R ks, S slirBA-FE R R a1,
M B I BOE 1A

Freire fEfLAIZCE 220711, e “FA=CHF ” (banking education).  “#2iH” (problem-posing)&5 —
ANE B U], RS BITEST FREECE MR AR i R RS HASERE, #TH
ML i 2Eat . BATR, W 3o Al A R [16]

1) FEARENR

HHEZ - BEMALRNFRAE, FOEATHRERAHKE, FHENR W2 e Em&n
W, AMEIE ROTAE R RAE R, HaWKFAER BT S E. Freire fEH “ZHRBFHFHAEY” T,
B AR B RIRZE SC &R, B AEAE— R “AU 7 (narrative) P, RS RS B SEA S =21
. ¥EZ, WRRXBERZUN B VR R T4, T2 BN I (AR, A2 DAL 22
HOMPER TN, BONESZ AR RS, HANS THRARREE.

O 2R R B G o T — R AR R, R S R A R AR e, B
Fa ATy BTk Sk 1 SRR R A R R RS E M. SRR AR 1 T i A2 AR 2
() J& B R R FT UG, I REOT JE SRR RIS, 2R 2 MR e I AR Z R 5% I R R A
REBN— Rl AT RETE o

2) 21

Freire 5 H, Z0E NI T R AR B0 L, TARTBORE— M EUG B0E FRA RGal, & — ML A AH
MidfE. ME2, FREE KRR, BEHIESURER AL, TRAE R AT AR
HFEMBE T E, &R IR, 4 R8RS e[ 16].

A B R BUM B BB AR, O 7 — P e B AR, 30T 5 2 AR S 3 m) A 2 2] 1
BERNFIAT B 5 Sk, B MATRM AR “ B RAES” (vertical patterns) ¢ R, RIZEARAEAE R, K. ik
BHEMAFIR S, AMAESZES S BOM R FRE AR, [E 7 03 5O E 2O I 2 R BCE ER,
YT A= S92 %of 2 8 B0 SR S R R 5 A 47 5

Zi LR, Freire By “HAAHF 7 K& “R)” AT AHENEUNE SRR FR A, K
. RS A R BT A RS R, AT RS L M S LRI EERE, R AR AT Bk A A
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EFRRKAEARBHOR AT IR B WM B Il SHFIE, Bl R T AB B RIRE, BUK
B B SR 0 R R St P 5 i) A

24. RELRHNELSNA

Hig b, HBOMSCHRIE S HEAN, EA BRI BOTBRRARES A, R, SEhr EAA
KRG SEI. POVRIE S HCAM SN, 9255 Eaty “Hmeimim” o “IiRsERsE " « S PER N sg
SEMBAL” BIEOL, AR TR St 7S i DL 4R (A

PRI, 20T 75 4 I o R RN R A i 25 2 A, FLrh B R URAR A IR AL 2 Il . SR T
ANTR] 272 o VR R R B AL BRI AN R B R, b JRATT PR URAR S 5 AL 10 & AN R T 35, XA
BT SR AL HOMAE S PR A AL I BB KR . DUR SR LA b 22 R IRRE IR 2 Bk, i — 3
BURELEL, IFRMBTTEE D ANEL, EEETERT

2.4.1. Goodlad ZF ARVIRTEEE L

Goodlad %5 N\ ¥R LS 2 2, 4y NI AR (ideal) . 1E 20 (formal) . %015 ) (perceived) . IE1F
(operational). £:5 1) (experiential) 55 HANZ k. Hdr, AR5 IE IR B XK (80 X) 2 2] e iR
2, TIRALCK, EFABEBEGE—MER, &dErbl “Hbim s 7, ERfE S r R .
ZT R BERURIER BN T SEhrBUrd B, XRS5,

Axk,  “HER 7 Rkl E s EREREE, KACCRE TEM MR M, RO HEL, 6t
Z B 5 T B A ol 2 R AR I R, TR TR s MR An AU R HE SAR Y 5 1E X B K (S X))
JERHE 2 RS, b € TEVE R N2 E I SEBRAELE A0 22 57 [ 1]

R, FUNJSSERRBUF N T3, & TR s 58, FEBUFSLHny, 5 RN T &
ARG ERBRZ MM 2R R, RS0 5 M 0 IRAR RN, PRS2 R S ST SE bR g il &
FOMLEA AT 5 BT & M AR . RIRIE N DA 5564k, DGR E R MR 28R, mHE— A
AR AN AR 3

2.4.2. Brophy HiR 2=

BFE S MR B 7R, BSR4 2 9. #UMZ s, /e 228 EpT e 2R, i
BR B FE T, AR A R ? AR S it B B R AR W AR 7 BT AE SR R R T R ?
T BRI URAE 2 22 A A R A R T 7 SR G I, IR TSR S BT R R AR S, IR R
Z BT A A S R . 2% L Brophy 2 HVURFE SEiti e AL M, &l 2 B, R R[2].

2.4.3. Banks B9% ST IRTER L EXIE)

Gay 16, 270 AL EA R SCAb I N 2 [17] . Banks A2 Te AL IRFE AL A DU AN E R, B3 531
& TTHRAX 7] (the contributions approach). B INER ] (the additive approach). #%{LHY [ (the transformation ap-
proach) A4t 4> 173l H 6] (the social action approach)%%, #1143 s, 224 H R 1R [3].

1) BTk A (the contributions approach)

DUBREL A2 4R 2 AR AN [ RBE R DUER, e A T H AT X SO B R AR o 8 DA S bR
HEVE P D HOBRAE RIS A . S RS i G R AD B IREE s LR RN TE-E N, e 340 ) BB
{HE S ABAIZE A5 FH 3= U0 BRI S A ST A i ot o

2) B INERL I (the additive approach)

TEABCE A RIE IR AL . BIAR G, HANE. &, FEMEE, mEIAa ER&0R
PN

O
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1 EM SRt B R A E R ).

2 P)ﬁ%ﬁ?ﬂ?ﬁ?ﬁ%%l%%%ﬂﬂi’ﬁ: H Er_
FOE M E TR (), HE). =

3. SRR AR = +B)— (1)-

4. FUTH— MR R R RIE (O, LMk

(), HI(D), FRBIERTAASEES (G| D
WIFSEARR L.

5. BUR =t BV U AR (E) = (©) + (D) — (G,

SHERANETREW) SEETREGR) R

A

6. BUMLHARE(E)— (B + () E: F]

7. RS 2 MM S £ ERHE () 5
EHIE), —EFER R S R g7
(B, F1), — o B R Mg g & MR = “:-:‘1
A, B), LS RAS B BRFE
(B, F), — st R, B4R T s 7
B (E)RTERREE) S WA HIHE .

$HEIR: 51 8 Brophy, 1982, p4

Figure 2. Brophy’s curriculum transfer diagram

2. Brophy BIIRTEEE LB

FrBel: A&ATEiEE

FAN EE YRR RE
FRIATEIRR R
g =: ®iLEE
HRRREM, EFENE
A RIRHIM AR E
e, VAR, B ERL.

Frec—: HiinERmE
ERE. BE. EENE
ERMTREF, EHFEE
HERRELEM.

MrB—: TEEUE
EhTHEAY. WH
A SR E R -

Figure 3. Four stages multicultural curriculum transformation
orientation of Banks (Banks, 1993)
[ 3. Banks 2 JT 3 LI FER (L B S1AY U NP ES (Banks, 1993)

3) FEALIXIA(the transformation approach)

B AR 58 A AN R T DT R IR R BN, R AR ORI TR S M . H AR BRI AEE, 5
AEMASFERBEA SIS, REMES . UGS, FAEME-, ERMENR R 2R —A A

4) #4:473hHLIA (the social action approach)

e ATE IR, RiEEFEANSENN. 5 ARER EXBERBAT S Atk E . LB E
TE T 20E AR AL A S5 Ak o B A8 R ik e I B0 XS, 3R TH AR 58 0 135 Bl 2 AR SRAS 0GR RRE
REYREh S AR TEA 2 A, o R B S AR A RIS 55

HHUE AT AN, Banks 12 o SCACERFE A AR AR, RAT R BIARIETK ) ) SEic o il il e B
R 2T G, AU R TR B AL 3 S SO A E A 2 TR B A AT A L (R
AR, MR FRNESIETRNE, HOETERYERZRIAA S BER ), Kok — Dk
AR 2SR BATE,  DUEBRA S SR AME N IE s ok, Sem 2 B ST, W Sitk A
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HIEX.

244, HEREBRABS

FEBR TR 92 it F2 R (A 95 1838 v, Synder, Bolin 5 Zumwalt (1992) % 24 i Sz it WAL 0 5 A = Fb,
4393 & KB S (fidelity perspective). 13 Wi (adaptation perspective) 5 i 7~ M (enactment perspective); 1t =Fh
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Figure 4. Teaching transformation course (Chin-Tsai Lin, 2015)
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