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Abstract

With the proposal of the overall goal of mathematics core literacy, the concept and practice of
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“unit whole teaching” have expanded a new teaching horizon, which is based on the characteristics
of continuity, stage and integrity of the core literacy of mathematics. This article interprets the
first lesson of the chapter, constructs the whole unit in the first lesson of the chapter, and guides
the whole chapter from the overall teaching of the unit, so as to understand the knowledge context,
provide research ideas and methods, and implement the core literacy of students.
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Figure 1. Knowledge framework
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Figure 2. “TV Wall” placement situation
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Figure 3. Knowledge framework (Meso)
Bl 3. FRAEZR(FW)

4. G5B
MR 2 B R A T AT M RS B T, A B TR R T R T AR BN RIS AR, N

DOI: 10.12677/ve.2022.112032 201 Bk E


https://doi.org/10.12677/ve.2022.112032

SRR R BRSO ST O R, TUEAR SR B L BRI B4

SE

[1] HAUE, BER. PHRP BRI Em e, B BT PEeE8E 22500 ), 2018(5): 50-52.
[2] JHAUE. WP AR AR ) R AR 5 B —— AR M B (F)“11.5 F— 70— IR AR EE A vk i) 73t
(Y ABII]. @ RR), 2016(7): 28-30.

31 WA R R ETGRECE LS B ——Pln XE o8BI, T (9 RR), 2017(12):
23-25.

DOI: 10.12677/ve.2022.112032 202 WOV HHE

7\


https://doi.org/10.12677/ve.2022.112032

	解读章首课，引领单元整体，落实数学素养
	——以七年级9.1节单项式乘单项式为例
	摘  要
	关键词
	Interpret the First Lesson of the Chapter, Lead the Unit as a Whole, and Implement Mathematical Literacy
	—Taking the Monomial Multiplied by the Monomial in Section 9.1 of the Seventh Grade as an Example
	Abstract
	Keywords
	1. 引言
	2. 教学过程
	2.1. 整体感知本章脉络
	2.2. 数形结合，引领研究方法
	2.3. 运用新知、灵活应用
	2.4. 课堂小结，传递本章研究方法

	3. 对单元整体教学的几点思考
	3.1. 在章首课中对单元整体建构，培养学生数学学习能力
	3.2. 在章首课中引领方法，培养学生实践能力
	3.3. 章首课与前后知识板块融合，培养学生创造迁徙能力

	4. 结尾
	参考文献

