Vocational Education BMV#(H, 2024, 13(4), 1027-1038 Hans Xl
Published Online July 2024 in Hans. https://www.hanspub.org/journal/ve
https://doi.org/10.12677/ve.2024.134166

BEXER. BXEREEZ S

x|
VO 1A R A o O 5 SO AR, LR

ks HiH: 202445 H13H; FHBEM: 20244F7A5H; KA HM: 20244F7H16H

B

B ER BXERMEXE, R—HBOAHER#S. ZFRAFRR, XA, NX="HSH—
AKX, BHTHRIEHBIAENIT RS BRI, DA RAMERM. Lht, X=4
MEHEREEHES. ZFZAKKA, TUMNER. BEXNEX=AEERSAFRB—X 2. B
—A GRS, BEREN LAY, ErE— AN REHRE, BEEETRNEEREGHRL, T
AR OEERES, A UERMEOLHRI NS

XA

BER, BXER, EXE

Concept Distinctions among Semantic
Diagram, Semantic Schema and
Semantic Map

Chang Liu

College of Chinese Language and Culture, Sichuan International Studies University, Chongqing

Received: May 13", 2024; accepted: Jul. 5™, 2024; published: Jul. 16™, 2024

Abstract

Semantic diagram, semantic schema, and semantic map are a group of similar concepts. They are
related and distinct. It helps researchers not mix them up by distinguishing these three concepts. In
fact, all three concepts are compound concepts. The differences among them differ in the three ba-
sic concepts of diagram, schema and graph. Graph is a general concept which consists of various
types of drawings. Diagram is a specific concept which usually composes of visual figures or images.
Schema is a psychological concept which refers to the cognitive structure in the individual’s mind.
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1. 5|15

i X J&l7<(Semantic Diagram), 72 Hi AR i K 22 B/ NG 2032 141 BA (2013) FE A AT TR ER AT H - (LA “ 15
SR SERT AL RNR R AL 5 @A BIE S SEBT IT) th R R ORI — N & [1]. B “R
S A FRNE B (RS kAR REAE) B A 15 ORI A EE . IR shim & rT A o 7 LLRALE”
[2]0 MIZANFE SCRATRA, /NS 20852 A 32 28 R BOR 2 (0 A BE gt ML A o AATTRE T SO e
PR — PP RIR AL T H, 32 R ORAA Ry A Pl B A i SR (0350 2 22 T A A B e e i L, 5 B
P BATIRIR S AR SUEM . SEPs B, AT A (2014) 7E4R Y IX AR 2 I S A S0 B AN IX O3 ik o B
S BT MEEBAREME “BR” ZERRKAR S KA. E2, B TEXBSEOvE, ik
JUERIBE T, A E RORSIER ISR — R HI, ACEERGHME S < KR MK
MM, iR LEDR” EAME IR

TSR B SCEANE K, #REEME . XI=MEHTE L “1E 7, HFEEXET BN,
B CRTE Z TR DX e BRI, O 7 RIS R =M, AT Z ek TR B U B TR X3

2. 5@

EL&— A sz Mt . WLk E, BdE &M EE. BUIRramR, H S aiEE
Hy B M. EERARMESE T, T DA SR R B B, EERET R B’
R R S 1 Pl o AN (] PR 2R AREOnT B I AN B &t 2 A [F) (1 B e o P18 v (1 B (Graph) 22 1 R TR (Vertex)
A3 5N TR (1321 (Edge) 14 i X 4 o T H A il B () Bl (Drawing) U2 “ FH AL 26 fF 55 SCr gl
TR TR TR B RN —FIE " [3]. X B, FRATTEE A Tk B R AR A & B
BRI SR X F R PAEDOE R, EIX ST RS VEE SR, SRR R 2 #nT BL
BN E . BT EIWFE, %M HE(Mayer 2009)% BRI 73, BEIRECRT LA AR —REFAR,
e HEEL BIRSE: H—RNEINEE, . ZhiE. WEE4].

7 (Diagram), sy i X EskPE, RAIHEE . ER . BRGERE T A, BN
AT RRBUR R EEE . 025 (Garland 1979)¥ 3 & S (1 Bl € SO “ —Fh MR /R DI REBL G RN
FEHMPWWIES " [5]. fise, Bamed “BRER, ~AHK” [6]1EE. ERARRHZ—
I, T SR I R A AR B TR B AT E R IA IS, B AR B2 MO R SR Fet b,
MERFIEEIMER S, REE RS U R 2 K, &I DU R R i, AT ikEEINIRE
BIXAN Y, APLere RO Z BX N s, B Flash shimi %, #nl LU AER. #EHt
B ¥ XA G R (Burkhard 2005) 14 T4 5, 20E S b I EIR LA 18 Flhie 2, FRATHER LR
CRAEE LT,

KTEEERZERR R, #%E EmsE, B UEAEREIN—A A&, FR, BRAH
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Figure 1. Diagrams commonly found in the field of education
1. HESEHERHER

3. ARXEER

FAME R SOk & 2 —FW, mME-FZ R R ZE T —NF. SRR ANGH, EEN—
e Rk, AR E S ER N R, HEhR L, EATI R RIS N e S A F 1

POEHRR “ER7, — RO N 5L # i J2 schemats MIRIVE FokiE, 2535 B schema g2
—NAh KRl IBARIAYR, schema IX AN S A1 KR T A IS 15 1) skhema, &N “AMNE, SNREINE” o i),
A BB R skhema 1X AN I T8I0 2 A 2 B R 0, SRR A AT R i B S E & 78 HAE Sk
ZW. EEFEENE, HEEFRR skhema SIER diagram(B7R)E 18 A SR —# T LR
PRI, (HHTE P S ER KT 53

Ja ok, FEIE YT K B (Kant) T 1781 /e H B CAlbbr sty A 17 Zam, FHRMrE: “ A
PR IR XM . BRI R B 2R AP e s A BRI T 2L B R X R
TR ARE I 26447 [8]. wiThaemi s, XA — 5 R ZRR G R S s, 55— 5 X EAE
TS, Bk, fEfd, FEEX s 7TRASER. il B “BEARSRU, (T EER
HRBE W=7 (8], mEGNEREIELAN—H TAMNEW. fTLUESH, SR schema(B =) 138 LT
YB&T schema 2 4t, FEiEHIRAE — AT LAERIE “ B MEARIIE, IHLE scheme. Scheme ST A {H 22 43 T 1517 “schema” (JR
BN CLhmr, B8 ), LIRS XM AR R E . B RO 2R R WA (Piaget) 7 H 5 135 1 2 A scheme
REF “schema” Sor <R XA, (1 “ R KA B PIEIFRA GRS A KIOSTRIE &ML . I, scheme 191
MUTHAECEATH T, EicE H—A R “VEAN REMATaTR” o« B, £585 R, AR H 5€3C 5137 “schema”
HeSFEDPE R “E .
2R EN (SR EEERH) RRFEI A, BT schema X AMA LB AR B . A5 =/ (2003:339) &8y “EIX” , Ml

AR AR (1935:143). # A TR (2016:104) 5 5 RSl (2016:361) AEHET: . W40 P £ 35 i (2004:106) #0K: FL Bl 1% A “ ALY . BARE,
FE] A 0 A T 2 1 2 AT TR A 1) % schema IX AN BERG “ B o (RO TR T U0, A0 HRAMZ “BIU7 X AM#eE.

2
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BEE TS .

BT 1932 4, DE[ELCHEAE SR R SRR (Bartlett) & VCK: B2 (Schema) iX ME & 5T N B T D BEEARF 7T 24
Ho A, B ORI R AT B SR A LR, I B ATRERS DU SR B AT ]
BARE S ARSI R 9], Ml SR, FRATAHMER i, BISUAMUE —FlOBEZS 1), 1 HL
I — P e A —— 5 B A I 1A 22 3 B R

RN E, AR E T BT, ERTAER, “EREEDEM LSS,
KEEFVELE R BRI PR B T 3 5217 5| D A BOMES ~ [10]. gt ul, B2 —Fimr EE M H
NEFE PSR BN RN S5 ) o FEIXANZERE 2, BRI 245 BOREE 1 Rk, ke 1 B[ 8 4o R,
B A RIS Sy, A R Bl AMTE R AT AR . T, JRATRL “ 57 AR & ] ket
TV, B, <87 XAEIARIEE RS A ST RE ML ERRE, W QEEERSE. HR, X
A BB AT AR 43 2 R 5 B SR S B B B MARHE, W SRHESER, AL SRS EN,
MA Y SFIPERLRBOMN. b, RIELEAFNNERER, MBI SHE B 510K DL
{0 ST S5 WY 187 % N [ =1 ) S -0 = S ) P O N - & e =Y 0] <3 s Wb £ S R WA CB -  d S B )7
W R, ANMARLETE AR BRI B, EES R . PR SRR AT . AT DL, R R
fl B 0= A g SR A, R NSNS . RS2 e, AR U 2l i A 4 (Assimilation) AT B
(Accommodation) K AWt == & AUk & H AR B S— MM AR, HRAREES MAEHER
B RS BALE TR &, MA IR A NG BRI CA B b £ 8 ZF WG FREEARIE,
AN 2 ST R, ST IERTEREAIRN ER 2 R, MEERE SR Z FE L,
. EEnzEh . REEA. BpcHEREX BREEEAE. W EHRS0AR T LLEH, RIEAX E
TR 3R A2 A 2 TR 78 43 1, 1T ELA S B =X 5 SOl A A S AR RE Lo [RITTT,  BAE 4 I3
(Schema) X AN il 4 K FROIS i, 38 5 F FR IR 22 AN AR PR Oy A RN 45440

g LTk, BIEIEA RN R — M RS, JF B ATE T 2 R BRI FRA A O A B — A
ekt . MR E, Bl BARAARE, Bl 2 d nT R s A s . R, BT
DURAER—Fp “WRRIE” , T BRI DUE o —fh “AM R o BREEURZEFI X, Hazdme
i X 58 SR Z X
4 EXASEER

fE B, RAVRANS, EAAR AT DU SRIEARIE—Fp BRI, e “WEE” S <’ 1R
BN A2, XIEABWE XA REATAE O N AT LLRAL . Fldn, “iE B F <’
SEAREFRIBAR A B i B ER” B CEURT B, X B S SCEURIE SCE IR AN R R

A HER
4.1. IBXER

i L K7R (Semantic Diagram), & —Fg e — @ i SGRI, M AT e (. B3, ShimsE) )
FIARBEAT RAL A Bs T B o AU SUEIRoREE ST, 5250348 B e B L 5 T2 MR AR SRR m] RLA T8 SCRE
o HRNRIE SR ARSENL I T 25, W SRR B UL ES, 3627 51 3 f L A RIR T SORE R S AR
RLf e EET S, E SRR R EEA PR — Mol sh Ao SR, BB > %
ST IR R AR BRI S P AT AR S, DA D) F AR BB R b A7 A8 (R AN AN AL 5 5 — e U il i
HLFXAGH A RE SRR AT ILRCRIR Bt 15t B R RGP 2AFHA KR A R UL K HsE A
(3 T SR R R .l 5 HILAE, TRARG G I E RN KBS, DA ITA
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W7 5635 B ORI AIRE SUBERL R I, /NS 7 7 [ AT SR % (2015) 52 th T AR SRR SRR TR,
UL 2 [11].

SR 7E SO SRR R B D 26 2R

)
I
:
I
| AL SR ey
! EURNUEIN
I
RN
I
HITR AR AL 2R B IR EAr AR &
TRAG TR SRR

Figure 2. Semantic diagram tool model
B2 EXERIARKRE

BT, Be5Eastil iR L EREART M TREIFARIRZ . IATHIE X ER TEAERKIEE
ATy % AR T LB F T AL T HOR eI 4y ThAg, an: FIHMEEE T A Cmap Tools SkSZHLE KR
T L R ARG IR, FIH Insight Maker SKSEILENA RGN AEESE . XL HIR AT AL T A 4,
Metafora ~F &5 7 AUt & i CEDR TR IRAY . 78/ NE 2020t 70 F AT B SRS 2 /T, AT
M BEAETER B MEIE “ eIt iz LTS SR 2 HEZE T53) 7 (Learning to learn
together: A visual language for social orchestration of educational activities)® ' Metafora V- & (¥ i+ 5 %
fEl ok, Metafora 1 & & — A58 25 T MBI AR AT P & . Metafora &2 %5 2] Hif LS
FAER2: 2 T H, RRSCES 1 3# 2 M PMES: 3 . fEiX 3, Planning Tool. LASAD A1 Microworlds
A LLEAE 2 Metafora V- &3R8 AR AU =M o) TR, 5 Ryt 7 LER TRR®RIF SR
H1. Planning Tool & —F& 2] it RIAR A TR, a5 RE—EMES, HRMEY 2 #FH i
5E 5 2T RIS SE A E THRIAT IS 2 LASAD & —MEZRIIpTie TR, 2135 0] DR A i T E R0
AINATFZSHE R SR IE S 2% 2135 ;. Microworlds A& —Fh& kA0 T 2 (Domain Tool), #] LA Bh2: )&

SIHYM S N: ICT-257872. WH AN “L2L2” o %350 H A& fRR B2 A S HEAE LI F LA Bh %), SCIR () 2h 2010 £ 7 A 1
H, Z5Tirfah 2013 4F 8 F 31 H. 2 AR AT LIS LT M4 858 s 2.
https://cordis.europa.eu/project/rcn/95596/factsheet/en
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PR RIS SRR, R SZ A Y RS SRR BT B S B 5 . — R &, Microworlds 38 7] LAZH 73 Ay
5 ANTH, 205072 eXpresser. 3D Math. 3D Juggler. SusCity #1 The Pirates of the Kinematics Island. <]
3 {8 & Metafora “T- & (1) 1 # FE [12] .

Logout
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delete || activity stages
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Figure 3. Screenshot of the Metafora platform
3. Metafora £ & &

MEER ERFE, Metafora 1 62 AT LLSEELE SRR TR APHIRER 2 DIRER), . R, shsst
W FMEFE IERHRSE. (AR, AR, g il XER TAPRER ARG, Wik
TRSEILEE S R T SORER 55 5 R Gt P K TN 8 SCRERAR L EE X (K Zh g«

42. 1B HE

i S (Semantic Map), XFRNTE SCHILE, 215 5 2 10— KOS o iR S 7515 5 22 R I B AR,
FATRT A 73t AN AN R T A SCR s — AN P T SR B A A il s A — AN R TS %)
i LK

T, W SCRBE R A s R, R R ENE F 5 i (Anderson 1982) % R, JE K
G5t ZAE T X ILIR S T R R AL R K — AN B M S [13] . — MR, 1 SUBIE 7 A G S —
Bl TR R0 BB & iR R 2 ThREARR 3R ik [14]. R &R EE T Bk RN 1E 5 R £ Thig
P, R EREERIEN, W TR — KRR 15 K BT A (Node) FiZEH: 2k (Connecting Line) 4
BRI o ABAEZ 8 ORI AT, FRATTRE A tH AN B s M ) 3 73 8] (Conceptual  Space). 073 ]
FORIEE, IR KRR BT V8 5 L. B e oA A FAE o HRAR RO E 55 2y, RATTAT DA AT
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XLGTE F R TS R SR, FFRSL RS SRR T A 85, IR IX S S5 2 A SR
RIPRBFERE, FRATAT DL HE S AT M S AR i B E . S S i T2 5, BATE
A AR E SR A AR & ANE S AN R 5 B2 DhRe e . AERES s (R A S ml B Zeihl kg s, AT
R AR R RS A S B 54, T BARIE S o 2 DhRe 1 005t X M A ) 35k
PER — P S # . fln, & 4 [15]/2 7K€ (2017)i@ i X L 4r A 19 FiE S rhaR “ 7 i” Wshia /&
MES 2R, 2 Ja A XA 2 (ARSI e R “ 7 8 DY 3hiA] (anziehen. anhaben. aufsetzen
Al tragen) T H A B ThAE, IS0 TAHR BIIE A, LA 5 [15].

TR

| / h \ \ )
WeT AR fi it %K

wr A Siei3

Figure 4. The conceptual space of the verbs “to wear”

Bl 4 R “FE XEhAKHEEE
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Figure 5. Semantic map of the verbs “to wear” in German
5. #EEPR “FE XFANIEXE

5 HAbE WU R R, 1 XA S E R A LT LA S — R el — MR & iE
A S RAR B R M SR A0 T332, RIS SR — PR B SR 35 o i 1 A A 0 TR
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TR SRR ST SN EE NS R T LA AR BRI AR XOR R, AN RAA M ERANE F AR 1 1Y)
FFERAR AT SOR R o IXFEMIRIE 7T 71— 5 T T DAHERR BV T S (A E R LR T e, 7 — 7
T D) FT DA 25 [ 3R 22 SCER 5 0 i SRS B 5 2 T 6 43 Il Rt

TR, BATHRE —FIBS ¥ P EE . WENES %) E B, BHARARRNE E
J:(Semantic Mapping®). 1 SCEIERTE 5 24 ) R R —Fhic 12 e, 0w Bk ) < BRI 0k 281
FEMRIBLEN 7 [16]. W4, 5 I EER RIS HEATIE 5 5 I N4l Bk B, (ERR9TE . X
TFAEF P AE A, AR B A% (Shrum & Glisan 2010) & X BE 5 1. i e — Rl K, i
W CARNER BRI S ATE B S, I B S X A E B S 2 R A R R [17]. X HLAE SR
FE 2 H1 75 £{(Node) Al 424k (Connecting Link) R a9 i a] BUZEDE . . TR EDE, FEHAkK
SIS OS5 . R UL %%, T DUR & ke G E F R — Le R f 2 ]
R RIANE B AE, A e RS 5 BTSN A SRR 1 1E, 18 SRS Lo
PR — A R AR SRIR B PR TE S, % O T B A O A E, HAR T S0
OV BRI TT R, EAZ 1 A B Bl LA 6 [18]: 59— 288 SR 32 32 AR, %001 T IR T
FARTY SUR AR S 2 T 8 O R AT R HES, RS — e TS 1 By, TR — kb
TIRMESI T, W 7 [18]. TCib MRS B LI, A0 5 B Sl %A1 s TR R &R,

Plants

Figure 6. A radial semantic map

6. 2IEGTIRANEXE

43 FHELARTE Semantic mapping I LA TR, BUEEAR TR ZRIEDL. HNKHEN 95 LER” (KR 1999), A A%
9 R SCEIREE” (R 2012), F NEBEERN 15 B (BE3EH 2017). FATIX G H RN B B, FEBFUTILEE
fE: e, FHEEIE “mapping” FFRE “map” . FoRME M7 o MESEGREG XA, R E - E 1 g = 4E
Sk EIHOR B, 10 ER R T8RSN EZ FRRMM S ER . 2, “mapping” HHFAEEZERT “map” « &
TR, X B mapping B 22 5 1A 2 A M B 0 T 20k B, MIT map B — e shA . i H., semantic mapping HLi2 {0
S semantic map K. A4h, BATELERF] semantic mapping AT LAFI1E—FhaE X 8 #2771 (Technique), BT ARRATIAE “iE
SCE W ETEERIN T —ANE % ik
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Food

Nutrients

Carbohydrates Fats Proteins Vitamins Minerals

Figure 7. A tree-like semantic map

7. ERPIREYIEXE

RO R A B RE . XA ZHRTE, TRLEsRifiE O R KRR (3 15 LHEE5E), M H]
BFIEF I, HSeh T DU R A

W SCEANE LA R IR AR 0 R H A — X S, 8 SRR LA O A, TR VAR R 2
MR SR SCHLILThRE . BT HAlTE 5 22 2T sk, B SRR V2 B B . filn. s slfE
TESCH, 22T DU R 2R AN R B S BEAT 26, IE AT BLSR Y AR SRS IR R & e IXHE
BEA BT 20 200 SR AT IR 20 TTANE G2, SCH BT 2] 2 I AR 222 Rl

PAUEAHER 3 55 5 2 P I SCERDRNE 5 0 70 A 038 SRR A — M . 1 5 5 > PR S
AEAESR A — Pl 5 24 ST SRE P 1], TS 5 W7 B TE SO AR K — s S ot B . B
AT ESRHR FE AR 5 h BTE SR AR, (HRE 5 22 2 TP B BE 2 QTR 2 A [F)TE 5 ey Z TRV
RIZW SRR, WS HHFCHBOE SO — B S RE A IR T A R R S IR A T8 SO & -
4.3. EEXESEXERZENRE
431 EXHRPHIEXESEXERZERNSRE

i EERGE, FATKBTCAER N, 15 T s SCEAERATZ AT 4 138 ORISR A
o AT AU, BATKH B B 1

M LT, 1 ST BT SRS SR Z R 22 57, SR B =3 7y JE AN RN A RHE
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—EARBEMRER . RE ZHZFAEERRKNZER, Heltg —8kEz . B—, efi#eHE
T T7 R R ARAEAEAE AT A ()0 B B EOA RN S5 89 22 ff38h (Anderson  1982) 71 61 371 X EIX AR
B2H, WEAEBEREE AN EXET °, RARZ N COHEHEE” (Mental Maps). {2 fT LR
FHIXAN SR, A R AR S Nt AT SO R ARACLI, i b i o B T T2 o] OB R T AR
P I 1 s s ok . [EIREHE, 18 SRR R RAEAATOHEE R ThEE . EINAOESE K,
IR — A2 L3 P Bl O B ES F TR . SA7 T AT Kz ), i LA PE — A TAH B R 1 2R 1 )
b, M IE R A S O PO E AR BUBN RN, 2 ) 8 I RN 2 — BT TH R 1)
WX RRE, DMREHRE S SIFKEHEZ . FATE IR AR NERIE. K11, 5 CERIER
—FPENR P AAG T, il T A SORFE B ) B R ORI, DME T2 2] E R AR
AR AT, BT, 18 R SO R — R AR RIE TR B, EATENE T SO
Zi|(Node-Link Map), FEA F#R f 7 s FOE B 2R (B A k) ) 5 =, 18 SCEIFNE SR H i B
Zo ) 0 5 EEAE — 52 BRSO o 1 SO T s 2 HE IR AR R B, T BRI R S A AR B R
Hefr o 2 R —ANEE LI B OGHIT,  FRA1 7 B S AT AN ZHEAR SR BT AL E by IO
S AT T B S A VRAE A bR BG (5 s A B o BARTE BRI 5 A B A e B 1535 SR
FEFEHE AR PN FHIEFE (75 s 2 B K 2 R 4 B — 8 (15 SR RSP, . BRI CR. FRPIR R

Table 1. Comparison of the differences between semantic maps and semantic diagrams in language research
= 1 EESARPHIEXESEXERNARE SR

eI H i A SR

EE=Es T E R IIE L AP R
H i) FIRE = o 1 2 Thee RAEHNR
P XTI ¥ THE

AL f° x

LT L2 AN LT B 2 2% Bk

A ICE R x i

R S ] SRR SO BRE, BIr DA SR AT I I

4.32. BEFIPHENESEXERZERFE

HLLEGE F TP s &, i R 515 5 2 T s R R 2 EE )2, —F A LU
Tz, SRS ——#OR T ROELIE . IEWHTSCIRBIREE, I F T, R
FIR B A S T8 SO R EBIR BB 7R, #0T CLEAR R B WA RER YL, 415 SR8
FEF A2, e IR S s L. HeF 2, T8 F ST PR SRR T P S SRR
JAEE, BT (RS RAFAE — SRR A ) o I ) 32 B UAE R AL B A B A 18 SR R AR
ok HIE XERRERAEXRFIRR, B R2 & BRITIZSR RIS A K3 3515 SO8 SRR IR oK
1717 2438 SRR F R RALR R AR, B fleas BOR & 3 B IR IR & 2 1R i sh T8 SO &R, Tk
AR — R SO . R 5, 52 20 3 n] DUATEE SRR TR P R Eh A B ) Rk As JaX AN 18 X
LS

MR UL, 15 5 B TC P BRI SR i — T FU 7 1%, AR 2 i 7 Z e i — A3k
A RS ], T S 5 2] e SR 202 51 SCEREAICR K, Bl R I8 SO 2118 5 I e
S A S IXAN AR R T B KA (Croft) S8 & 2 SRR 2 A 1 B B AR ORR 1, AL (R ST B ORI R AE R K A A
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o T R ] T SRR 5V SURF ST R A S 2 A 22 B SR AR AT b i SRR R —
Fheg I TH, TS ST s ORI R — R 5E 718, 18 DR S5E = 2 > h s S 2 18] () 2 5 )
EEARILLE A TR AR A Eh A 1 e R INFAE L.

5. &5

BRI g, RS ZX 5y, AR s . 254, BEE AR A S KR,
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