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Abstract

In recent years, the normalization of English reading and writing continuation tasks in the college
entrance examination has exposed significant deficiencies in students’ textual coherence, such as
logical breaks and misuse of cohesive devices. To address this issue, this study, based on discourse
coherence theory, constructs a high school English writing continuation teaching model grounded
in the principles of explicitness, gradualness, and visuality. The goal is to break through the limita-
tions of traditional writing instruction that focuses on sentences but neglects discourse, and to
achieve a balance between the accuracy of language forms and the coherence of discourse meaning.
The teaching case revolves around the theme “Neighborhood love”, guiding students to master co-
hesive devices like reference, substitution, and conjunction, while using mind maps to predict plot
development and compare sample texts to improve expression. The practice shows that this model
significantly enhances students’ ability to construct discourse. Discourse coherence theory pro-
vides operational theoretical support for continuation writing teaching, and its deep integration
with the synergy effect not only helps improve students’ superficial writing characterized by form
continuity but meaning disruption, but also promotes a shift in foreign language learning toward
systematic discourse competence building.
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2. IHipEAL
2.1. IBRGTHEETER

BRI H 0t Halliday 55 Hasan T 1976 FEHZEAE (FEERIEHE) (Cohesion in English) 11 & 414
e, BRIETE SRR R T B SCNE RO ST VE R A . BT N TURIEE, SO Sy
Proefit 7 ERAETEREZR (L2 1):

Table 1. Operational framework of discourse articulation theory

= 1. ERATHRIER AR IEMAESE

A & X5 TRe AN v 88 5 SCA g )

SEK Ref B A TR 1A 5 R BT TR G R S “The boy picked up a stick. He threw it

AR Reterence e, YEERE B into the river.”

SR 1] ‘E:% , i H == A 113 .
Bt Substitution F AR (n do/so/o‘lf)Lﬁ'aﬁﬁ {9 T A T hope you enjoyed the story. If so,
W please share it.
A8 Ellisi Aig LR EHHNER, RSN R “A: Who found the puppy?
ipsis =Y. B: [@] The little girl.”

‘ - BB (U however, therefore) LA It was raining heavily,
%4 Conjunction {4 FH 32 3% 4:17] (40 however, therefore) & 4.5 (7] It was raining heavily. However, they

KR decided to go out.”
LA #2 Lexical BEEE. FSGA. B SCRSEE R “The dog barked loudly. The animal
Cohesion %, sRAbFREOCH . seemed frightened.”

R BUw IR S5 TR IR RE BT . A5 A A U330 1 B LIS R S B, IR RER A “TE
B FRXCERIY, 2015), X85S B s Bt fa W 7 7.

2.2. RIS

OFIE T K Zwaan (1998) QUM EE H “AHELHRRD” MES, SRIASCKER FAAAE IR 5N EZ T A0
HLE RIS 5 28 B ALRE MR E A (4]0 7EUR3ERE I, Pickering 5 Garrod (2004)f4) % H 2 ) [F] 15 3 (Inter-
active Alignment Model), $&7~% 1 X7 8T 457 )3 Bl (structural priming) SEHE 5 RALM SIS E AL H]—
—EIAE R TR E RS RSB T ANESGRC R, TR E 2 T F N 5]
Atkinson (2007)3 — 5 ¥h R 1ZFLR AL 2 A RN, K bR e o7 AR S A5 R 1 s S P I 727, s
B A S B ) R R IR S (6]

X FARAEAME B B R BB R AR ILAE E AT Q012) M - 1) “ BBl - FRAF - BhfR] - 7= - 29487
TR 7). SRS B S EAESS, ARM S I IEAN A SR 5 R S AR B R IR
WG 25053 TE BT R 1, 500 2% AR AT 1 SC 1 S (i B R R SR IR AL, BT R S 4
(WA RIS AERRAE), FEHEERAE T R RS EHESE . B, 45 SO F R R i, A s
H S TE AR T ISR 3 5, T R M D 28N o 533855 (2015) B SIAERT 726 B, B B2 17 2 SCAR ) 2%
AAESE TPAE T WER I SR BRI, BE TSN ADRE R 4k B R AR B T S A F (8]

W R RS PR S B A B RS AL i B S 3 . MR RNIE SRR SR Z RN R, T RS
R AHXUE RS . H—, IR FREEC AT B R W02 (DR R DBk il ) 5 R A B (0 e B i
SOMEREED: K=, KIGE SRR S0, S5 & 5 SCATER . flin, #4E
Fr R BT SCIE “storm, thunder, flood” F R 5 515 37, SEE R H ARG T 51N “rescue, shelter,
recovery” SFHESE B IR BE .
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grl, HEWFREIR. BESSES SIERERIGIMR =TT HAE R RERECAR AR
HESE, BEGALSS AR SR 5, AT BOW SO LS P R A RE R B R br . = F IR, AR T
ARG E R TR, Sl s AR R A R, A AME 2 S WAL RTR A R ) R G RE
fe ALEicR

3. SEERERR

PER R FE T e M R B 1) B 5 285 BUR SRS I, SRR Bl B Itk S m A =R, d
RGBT RIE 5 WA PR A DR A S0 B o S M A 5 D0 5 U T 0 AT B R PR,
TR UM R E IG5 B, BINn] REMBIFR. &R WL SRR, HH
BNy “frE T HA” ——WARiFE [B148 K F (she/her/it) B ARERERI(RI R . #E3r. B 3 =28) K 3 JHRNE
WA G I L 5 I J 7 B 1] S LB A ) o X PR R P AR BEAM FEAIG 1 22 2B A f s, BE G S 1R S
(hneA iR “IX R iU QRRIEAH, K R BRI TS diary’ 7 ) H B A BRAR AT R (T R D)
Aeo SRR, BUNANETHET S MmN EH: e B7% “Emma found a map. _, she decided to
visit the cottage” , %47 M “Therefore/However” HUEFEAT G M EHA], FRE NS BT iR
TS TE ST, AT IR 44 2 i e T Bon e SCEE B IR e 1 o

FEMCEERN b, Wik SR 3G o i Re R R BB R AR . 2R “RIEREIX T IR K,
B 7 R SCRE B i 25 218 0 o P BT O GIE . BT HE TS, WA s R FR AR 1A
T “Thediary wasold.  leather cover was torn” , ZE3RZAEM “Its/Her” Wik B IEMIZE SR, LALLILLE
Befilifife. B EERER A FREEING, IHRAEEITRAELE, Blangs H R S e 2 IR (diary —
pages — entries — secret), ZERFAFGHLIE XIHEEE 100 FEIE, FHFEDEHMRAIEE T, LB
W T8 OF PR, AR RO E SO R RS, ORISR, SRS AR RN N AT, XA “ T
g7 KB BE Ak g LA A A T H SRR, SRR BV 2B ANE =, (EEAAE
C X7 5 CPRRIX T AT T SRR J1ERIT .

RS GRS A R A, TR R U B B S T BT R B R R R R . FEB o iT
M, AR = bRk A i S A B B AR FREE(Emma — she — her), ZL AR ZFRIC
12 4% 42 (As — Then — But), Z{0[H th o8 1] 52 I (lavender — scent — smell). X P AT 5 R4t
e “iER XO6” , A BEWE BSORNER MY . SAETF AT, 200 ar R R B
AR SIE ST LL I BR 6 X BN mo A o0 A, A B X R A R S A i, REEARAR
Y “and” SRS BRI A, THERFRERG LR IR I €, IR s S SRR UK
AMAREERR. WAL, BERER R A EHI(U “She opened the box. They were sur-
prised” AR “they” ), 51 FHFAEMHALIRENBIFNE, el B8 E 3R FTA RN
(N8

ZRIENFFAEILIZAE, TR “ RN - B /1@ - 20 Rt AR . S A J 0 i
e IR BT, KR ) R IR SRR TE T I RN s B SR R an T )RR AR, AEAR
07 5 GUET S R G2 B i s AR U [B] 5“2 A5t fer (R a), SRS ) B4R B A eril .
YRARIE “FEI BEEENEYEEE, A A RO AR F AN SRR, fESEE il
B E e S BT X E S T

4. BFEEIH
B AT G S S 20, BAHRE ST, B0 T SR,
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BRI RS RN, FRRASE CHrikbs) ME% sl Fa 5 abrit, JHRE R AR
SIS RSRRAEM . FR, SRR SRR RS RS . AU R P IE SR
By BRI TBL 51 AP IR E R, B RN E R R, A
L RN B AE R T BUR ZhRE KARE, e s b, B (i A Se 3 T B LA BE R
FRESTE. RS, ZHANKIZS], BRI S STEML . HEA OB, BATRMETE, 5%
SEAEMAE T TR T BB R S, R BT BN - sbAh, RN %R
WS H ISR, MBIV IE B IR ST HE, DOG N 5 R ST I . Um i PR A it o
URELPHR, IR A R R B, BORA ARG 2 W R DR S A, SR BB A L I 16 42 T B
M, RTHER S R
PR R e B N B3 R 8 5 e i — AN e R

Teaching design

Teaching content Continuation writing: Neighborhood love

1. To accumulate vocabulary and phrase expressions related to the given material.
2. To understand and complete the continual writing.
Teaching aims 3. To master and apply various textual cohesion devices, such as reference, connecting words,
and ellipsis.
4. To learn to be helpful to others in life.

1. To learn to use mind maps to outline the main content of articles.
Teaching key points 2. To accurately predict the development of the continued plot.
3. To understand and apply textual cohesion devices to complete the continual writing.

Teaching difficult point To flexibly apply various textual cohesion devices to complete the continuation writing task.

1. Mind Map;
Teaching methods 2. Task-based Language Teaching (TBLT);
3. Cooperative Learning.

Step 1 Lead in
Show students two short conversations, and ask
What’s the difference between them? Which one is better?

Conversation 1:

John saw a beautiful painting. John didn’t have enough money to
buy the beautiful painting. John felt sad. John decided to save
money for it.

Conversation 2:

John saw a beautiful painting, but he didn’t have enough money
to buy it. As a result, he felt sad and decided to save money for
it.

Teaching procedures

(Purpose: to stimulate students’ interest and introduce cohesive devices)

Step 2 Presentation
Examples of different cohesion devices will be shown to the students. Subsequently, they will
gradually figure out what cohesion devices are and in what ways these devices can render their
writing more cohesive.

Blackboard design
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Examples:
1. H8Ni(reference)
This is my new phone. I bought it last week. #5875/ it J N /T I $2 3/ my new phone,
TR R TR KB
2. %X (substitution)
I lost my pen. Do you have a spare one?
X H one BT AT pen, BEARET, FARFRYG.
3. B (ellipsis)
—Have you finished your homework?
—Not yet.
“Not yet.”& 1% T 5¢ # 1 [1] 2T have not finished my homework yet.”, XFh& IEAFZIAL
AL LA X S v v
4. ¥HE(conjunction)
I was late because there was a traffic jam. So I missed the beginning of the meeting. X7~ [
KR, “because” RIWBEF|WIRE, “so”WFIHEER, AT RZHEIFM, HRGER 1
B
5. 1alJCf7#% (lexical cohesion)
The forest was filled with various trees. The oak trees were tall and sturdy, and the maple trees
had beautiful leaves.
“trees”#&_I )i, “oak trees”H1“maple trees”s& T SCia],  MEEPAR B =350 Hh 1 AR AR A 0 b
K, ERZERH
The rich get richer and the poor get poorer.
“rich” 5 “poor” ¥ i LRI, WHANAEN IRV A — e, BRI ARIA T 70 s ZE BE T g
ESg i s Z PN DD
(Purpose: to have a comprehensive understanding of cohesion devices.)

Step 3 Practice
Students will practice identifying cohesion devices based on the pre-test articles. Think
independently first, and then work in groups.

The Meredith family lived in a small community. As the economy was in decline. some people
in the town had lost their jobs. Many of their families were struggling to make ends meet. People
were trying to help each other meet the challenges.

Mrs. Meredith was a most kind and thoughtful woman. She spent a great deal of time visiting
the poor. She knew they had problems. and they needed all kinds of help. When she had time. she
would bring food and medicine to them.

One morning she told her children about a family she had visited the day before. There was a
man sick in bed, his wife, who ook care of him and could not go out to work, and their little boy.
The little boy — his name was Bernard — had interested her very much.

“I wish you could see him.” she said to her own children, John. Harry. and Clara. “He is such a
help to his mother. He wants very much to earn some money, but I don’t see what he can do.”

After their mother left the room, the children sat thinking about Bernard. “I wish we could help
him to earn money.” said Clara. “His family is suffering so much.”

“So do L, said Harry. “We really should do something to assist them.”

For some moments, John said nothing. but, suddenly. he sprang to his feet and cried. “I have a

: great idea! T have a solution that we can all help accomplish (5Ef%> .»

The other children also jumped up all attention. When John had an idea. it was sure to be a good
one. “I tell you what we can do.” said John. “You know that big box of corn Uncle John sent us?
Well, we can make popcomn (Z2AC{ED | and put it into paper bags, and Bemard can take it around to

the houses and sell it.”

(Purpose: to practice and perfect the cohesion devices.)
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Step 4 Detailed reading
Ask students the following questions in groups: SW + 1H
Q1: What happened to the family? What was the background of the story?

Q2: When did this story happen?
Q3: Where did they lived?

Q4: Who are the main characters?

Q5: Why did the Meredith family do this?
Q6: How did they do?

As the economy was in decline, some people in the town had lost their

What jobs. Many of their families were struggling to make ends meet.
When one morning.

Where in a small community.

Who The Meredith family, Bernard and his family.

Why He wants very much to earn somed :)noney, but 1 don’t see what he can
How Well, we can make popcorn, and put it into paper bags, and Bernard

can take it around to the houses and sell it.

Ask students to draw a mindmap to outline the main content and predict the possible plot de-
velopment.

e
i 1lye!
Meredith family: Bernard family<

John, Harry,
Clarad —i help+ Bernard ¢

A4

\Hglpfulé Nee(/l}-'f/

= -,
kinde—— _,| Makeand _7_,__,.-——--"’/11001(4

sell popcorn«

(Purpose: to sort out the story lines and character relationships to inspire writing inspiration.)

Step 5 Perceive and polish
Students are required to compare the model essay with their own article content and expres-
sions, perceive the use of cohesion devices, and then discuss and revise their own articles in

groups.
Theme Love, kindness...
Content Words, actions, emotions. ..
Cohesion As, and, but, so, she, he,them, family, ellipsis...

(Purpose: to enhance students’ awareness and application ability of cohesion devices.)

Step 6 Summary
1. The main idea of this passage.
2. The “5W + 1H” technique.
3. The cohesion devices used in passages.
4. The use of mindmap.
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Step 7 Homework
Summarize the content learned in this class and rewrite this continual article, paying attention
to the use of cohesion devices.
(Purpose: to consolidate the knowledge learned.)
Continual writing: Neighborhood love
Theme Love, kindness...
Content Words, actions, emotions. ..
Cohesion As, and, but, so, she, he, them, family, ellipsis...
5. &g

AW E R GRS S P ISR RS S G, KRG T LR N T At aUag
J1Rr . AT B AE R B O RIECEESE, AR TS SRR CEIE S AL BRR R KA.
HEASED, BUNRBUE R, AL E ORI RN R IR B D, LA E T S SRR
WIR I8, JCHAESRMA 2t SERNE R SR A I AR B4R T . FTTAESE, (e
WADONEEE IR T AT AR SR, SEIER U R RS LR A T 22 A2 50 SR SO R S 48 B A R A
HEZIE SR N A HERD Y R RS B X RO SR R AR iR B B IR H bR fe gt
T RS ST S ST, RN R R R R T HE P A BEBOR SEBLE R T BUK SER 2 W 5 MR

(58

EETH
AR H ARSI R QIR H AR KD2025K Y033,

SE

25675, B BEF BT RS ESURERRRAD]. PrImE 22 54k, 2021, 37(2): 96-100.

]
[2] Halliday, M.A.K. and Hasan, R. (1976) Cohesion in English. Foreign Language Teaching and Research Press.
3] EWIH. BELEEMUARRED]. IMEBZF S, 2015, 47(5): 753-762.
[4] Zwaan, R.A., Radvansky, G.A., Hilliard, A.E. and Curiel, J.M. (1998) Constructing Multidimensional Situation Models

during Reading. Scientific Studies of Reading, 2, 199-220. https://doi.org/10.1207/s1532799xssr0203_2
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