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Abstract

Clinical internship represents a pivotal phase for medical students as they transition from theoret-
ical knowledge to practical application. Its significance extends beyond mere skill acquisition and
is closely associated with the budding of professional identity. Nevertheless, the current educational
approach overly emphasizes technical rationality, often leaving students capable of diagnosing dis-
eases but struggling to perceive the patients as individuals. We have attempted to use narrative med-
icine as a breakthrough point, guiding students to complete parallel medical records in addition to
standard medical records. These parallel records aim to document patients’ fears, family hardships,
and life expectations. One student once wrote, “When he repeatedly asked how much longer he had
to live, what he really meant was whether he could accompany his daughter through the college en-
trance examination.” Such writing encourages students to shift their focus from disease mechanisms
to the patients’ pain experiences. Preliminary observations indicate that students who consistently
engage in this practice have shown improvements in empathetic expression, depth of reflection, and
professional identity. If narrative skills can be incorporated into the clinical evaluation system, it may
effectively facilitate the transformation of medical education from a disease-centered approach to
a patient-centered one, enabling future doctors to be not only proficient in science but also sensitive
to human emotions.
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= 1 AEIMEZE FTFESUOEE

R=ET#H RN ESEH

EHAK T s pen WASKHE
O R 7 i WA 0 09
e A i 7 ST S 8 ] B B Rt
KRS A KR e s # TSR A 2 L
ERERSHE ot s 7 WL 1 A7
U Ak i I G, I i R & AR R

4. WMEBEEFHEF AHHY % 4EENE

ERMET, FATRABITIRA LIS B R USPE-MS) AT A MBS, H AT “WARE” 5
REBOMRT IS TYEE[8]. 45 OSCE 5 ufi il RE PP HESR NI, BoR s il e B H 1224,
FE B BTG RREAL  RER M EE R i8I b, R B 5L IR (9] Al AT 58 % A IO ik s
A T RREAIATE R, I AE R TR A S DL N B T 48 oK o AT R =T A ORI A1
FHERT TR T REEEN, KBS AEA YRR, FHSORZ RE MK
it 5 “EEAFRIRT, HEEERUGRE SO E; e NmBLE CBE IR gk
RMBEITA” “UIBRAIE L SR OHEA SRR L. flan, AEAEE:  “hRE R FKIER R
B, (HERRE D, AR ATALLE W R R IR, R A A BRI B 24 S R0 R A A, Rk
PR A IR 7 RRBUARY], ARSI NI A 5, S0 B H M AS 75 B ek
BEAh, X B/NARITEIE S TR, AR CIRATT AR R, BRI (R A

DOI: 10.12677/ve.2026.153140 172 WO A e


https://doi.org/10.12677/ve.2026.153140

i F

yeeees 7 VMARRE VERIB BRI 2 o X W A A TIZ AR I PR BTN 75 ZE M E PR R B TT AT, T
RS RFAR T SRR FF P 1), X AR (L R i o) — R B A, TR RS R A RN L ST B B IR 55 0
AMGET s, EE T A RIOR . A E MO, X, ERESEASCHEMEK
ARENREE, SEOVE AR L.

5. FRMESHkE

AT T A A B 8 R AT OGRS () LSe35/ FF AR EEAT KRS 2 G4k i 4 W i
iE, S5 RAREARBRUE BR 2l i AT I S AR e PR o A3 R 0 5 AN SCER IR R AT AT, (EAER
PR LI R W 2R R L R, Ui 2 A P SR EPE SR, B, ImPR A2, (R 55 H,
I B 22 TP BB IR AR 55 SR 2%, T SRABLIX b 5505 S8 VR AR VA 308 75 ZE IS (AL AN s, PR A7 AE B B R 5%
BUA B2 22 PP 1A A% O B A b, DA R8T B 2 A A AT D R AR B S B IR BE AN IR B [RIIS
VP2 IR B B Z AR 2B, 45 FRESIAR: Bedh, #8024 A A 0 A e s m] RE IR 3T )
RS, AEHRZIENG]S, RIMARE A QI A . M ] R 7 AR HE) 1T T AR IHE &

6. 4518

B2 30H RS E — R 1, o BB AERSR R, RN E R EROR A B T AR . 3¢
ARH¥A R FEEMEFIE, BAUKME YT ZaE ETER FIFE . FFEAHE T IRAR IR FF R
WETERA, XM 77 B 7 BEAE R A AR U A e PR PR AT B 5%, AR RE T M 7 D AR AR
ZFRK . BB BRI AR WL ST A SE ik, HE XMAE T2 S M2 AT, e A TR 5
T WINIER 28 (R B AR T — AR B AE I8 22X 2R FFRR, XA A TR, JFR
ZORE S BE B BN, SRATRZ A, AW AR R B A AT ),
LANTEMA CT LRI 21, HBRMIE? R RAE? W BAEXBIRHI A, MIER S delE—
T, BB TVEE T DNEMFIANER? ZEMEEGREL? 7 IR Rtk 2 N4
WRAIERS, AR E SRR R, MFEZENHES, M~ RIXBE. WiE5R5H
P AR A FRARRAWUE, MO 5T TEERIRART . EAHSEEZNRESE, R
NHENERONSERL, EIERERE, ARRES, BEiZn, B,

SE 3k
[1] EEE, S8, B, Bk, kg REGKRSE IR, F7EM 18 &R R & ENERE ] B IR,
2022, 60(20): 81-84.

[2] Milota, M.M., van Thiel, G.J.M.W. and van Delden, J.J.M. (2019) Narrative Medicine as a Medical Education Tool: A
Systematic Review. Medical Teaching, 41, 802-810. https://doi.org/10.1080/0142159X.2019.1584274

[31 XML, Wiz, B Py AMER B A0 7T 30l S a4 2 A ], BRI S 2%, 2025, 53(S1): 243-250.
[41 Z=7%, AZR, EO0R, & NEHZMET KIS IA S STl RN, B2 534, 2025, 46(23): 42-47.
[5] Eirdly, BES. WHEEESNEEZ2AK I SMEN]. Ei:58 %, 2025, 46(22): 36-40.

[6] Phua, G.L.G.,Owyong, J.L.J., Leong, 1.T.Y., etal. (2024) A Systematic Scoping Review of Group Reflection in Medical
Education. BMC Medical Education, 24, Article No. 398. https://doi.org/10.1186/s12909-024-05203-w

[7] Sinha, A, Slater, C.S., Lee, A., etal. (2024) “The Forest and the Trees”: A Narrative Medicine Curriculum by Residents
for Residents. Pediatric Research, 96, 313-318. https://doi.org/10.1038/s41390-024-03142-2

[8] MacArthur, K.R., Stacey, C.L., Harvey, S., et al. (2021) The Direct and Indirect Effects of Clinical Empathy on Well-
Being among Pre-Medical Students: A Structural Equation Model Approach. BMC Medical Education, 21, Article No.
412. https://doi.org/10.1186/s12909-021-02838-x

[9] Mahmoud, A. (2023) A Comparison of Checklist and Domain-Based Ratings in the Assessment of Objective Structured
Clinical Examination (OSCE) Performance. Cureus, 15, e40220.

DOI: 10.12677/ve.2026.153140 173 WO A e


https://doi.org/10.12677/ve.2026.153140
https://doi.org/10.1080/0142159X.2019.1584274
https://doi.org/10.1186/s12909-024-05203-w
https://doi.org/10.1038/s41390-024-03142-2
https://doi.org/10.1186/s12909-021-02838-x

	从“看病”到“见人”：叙事医学在临床见习中的教学重构
	摘  要
	关键词
	From “Treating Illnesses” to “Caring for People”: Reconstructing the Teaching of Narrative Medicine in Clinical Internships
	Abstract
	Keywords
	1. 引言
	2. 叙事能力是应对不确定性的关键
	3. “浸润式”叙事医学教学路径的构建
	4. 叙事医学教学成效的多维印证
	5. 局限性与挑战
	6. 结语
	参考文献

