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Abstract

Focusing on undergraduate students from the Land Resource Management major across all four
years at a university, this study employed community of inquiry theoretical framework and a self-
developed anonymous questionnaire on “classroom teaching and learning experiences” in theoretical
courses. Based on 172 valid responses, an empirical analysis was conducted from the dual perspec-
tives of overall major characteristics and grade-level differences. The results indicate that: (1) Theo-
retical courses in this major generally exhibit a pattern of high teacher support with low interaction
dominance. While students highly recognize teachers’ enthusiasm and responsiveness to questions,
classrooms remain predominantly teacher-centered, the two-way emotional feedback channel in
the classroom is not smooth, and the sense of social existence and cognitive existence in the class-
room need to be improved. (2) Significant grade-level differences exist in students’ perception of
classroom emotional interference, with juniors and seniors showing higher sensitivity to teacher-
student emotional interactions; (3) The core triggers of negative student behaviors in class are mo-
notonous teaching formats and abstract, tedious content, with a clear preference for case-study dis-
cussions and anonymous online interactions. Accordingly, this study proposes a dual-dimension
teaching reform framework integrating “general optimization with targeted, grade-specific strate-
gies”, providing empirical evidence and actionable practical pathways for teaching reforms in the-
oretical courses for the Land Resource Management major.
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Figure 1. Schematic diagram of questionnaire design and production process
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Table 1. Statistical results of the overall classroom perception scale (in descending order of mean)
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Figure 2. Summary diagram of existing problems in university theory course
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Figure 3. Schematic diagram of classroom optimization strategies for university theory courses
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Table 2. Analysis of the overall classroom optimization strategy
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Figure 4. Schematic diagram of differentiated classroom design of university theory course from the perspective of grade
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Table 3. Analysis of grade differentiated teaching reform scheme
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